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Welcome to the International Baccalaureate Career-Related 
Programme (IBCP)! 

 
 

The International Baccalaureate Career-Related Programme is an academic qualification 
offered by the IB, designed to support and complement career-related courses. It was 
developed to address the needs of students interested in pursuing a career-related education 
at the upper secondary-school level.  
 
In the IBCP Program, you are expected to meet the following three requirements: 

1. Complete the IBCP core (Approaches to Learning, Community & Service Learning, 
Reflective Project, and Language Development). 

2. Complete an approved Career Pathway (consisting of at least 3 sequential courses) and 
pass the End of Pathway Assessment. 

3. Take at least two Diploma Programme courses and earn a 3 or above. 
After successfully completing the IBCP requirements, you will receive the Career-Related 
Programme of the International Baccalaureate and a Career-Related Qualification related to 
your chosen Career Pathway. 
 
The majority of this packet is devoted to providing you with detailed information about the four 
components of the IBCP core – Approaches to Learning Course, Reflective Project, Community 
& Service Learning (CSL), and Language Development. Also included is the “Quick Reference 
Guide,” which is a checklist of the requirements needed for you to earn the IBCP Programme 
and the IB Learner Profile. 
 
It is important for you to understand that the IBCP is a rigorous program. In order to assist you 
with navigating the requirements of the IBCP, there are several people you can turn to for help: 

 Jamilya Mayo, IBCP Coordinator 

 Dr. Cheryl Haynes, Approaches to Learning Teacher 

 Kirsten Nelson, IB Coordinator 
 
You will be held to high standards in order to receive the IBCP and the Career-Related 
Qualification. A tremendous amount of time and effort has been devoted to providing the IBCP 
program to Shiloh students. You are expected to give your best effort to pursuing its aims.  
 



  



 

Quick Reference Guide 
 

 

Below is a checklist of the requirements to earn your IBCP Programme. 
 

1. Complete the IBCP core 

 Achieved? 

Earn at least a 70% (C) in Approaches to Learning   

Earn at least a 5 on the Community & Service Learning Portfolio  

Earn at least 10 marks (D) on the Reflective Project  

Complete the Language Development requirements: 

 Earn a passing rating on the Language Portfolio 
 

 
 

2. Complete an approved Career Pathway (consisting of at least 3 sequential courses; some have 
4) and pass the End of Pathway Assessment 
Note: This section must be filled in based on the Career Pathway you have chosen. 
 
Name of Career Pathway: ____________________________________________ 

 Achieved? 

Earn at least a 70% (C) in _____________________________________________  

Earn at least a 70% (C) in _____________________________________________  

Earn at least a 70% (C) in _____________________________________________  

Earn at least a 70% (C) in _____________________________________________  

Pass the End of Pathway Assessment: __________________________________  

 
 

3. Take at least two Diploma Programme courses and earn a 3 or above 
Note: This section must be filled in based on the IB Diploma Courses you choose to take. 
 

 Achieved? 

Earn at least a 3 in __________________________________________________  

Earn at least a 3 in __________________________________________________  

 

 
 

 
  



 
IBCP Core Timeline – Class of 2017 

The purpose of this timeline is to provide an overview of what will be required for you to complete 
the IBCP Core and earn your IBCP credentials. Please note that these dates/deadlines are firm, 
unless official notification is provided by Ms. Mayo, IBCP Coordinator. 
 

Due Date Task Description 

 RP In Approaches to Learning (ATL), students will be given 

assignments to prepare them to begin their RP. 

 LD In Approaches to Learning (ATL), students will begin 

Language Development (LD) by completing their Language & 

Culture Questionnaire and Self-Assessment of Language 

Proficiency. 

 LD Have your initial meeting with your LD supervisor. 

 RP Declare your ethical issue, question, and format for your RP 

and submit this in ATL class and via email to Ms. Mayo, IBCP 

Coordinator, at jamilya_mayo@gwinnett.k12.ga.us 
 

 

CSL Continue to log CSL hours and write reflections. (Please note 

that it is very important to establish an agency so that hours 

can logged. Summer is a good time to get agency hours.) 

LD Work on LD; collecting artifacts; writing reflections. 

RP Begin (continue) researching your RP. Compose your first 

draft. 

 RP Bring back your signed RP Agreement to ATL teacher, which 

should include your final decision on your ethical issue, 

question, and RP supervisor. 

 LD Schedule your Early Fall meeting with LD Supervisor 

 RP Email first draft of RP to RP supervisor and ATL teacher. The 

RP supervisor will only provide oral comments at this time. 

 RP 

 

Mandatory meeting with RP supervisor to discuss revisions.  

You are responsible for arranging this meeting.  

 RP Email second draft of RP to supervisor and ATL teacher. This 

will be the ONLY time the supervisor is allowed to provide 

written comments. 

 LD Schedule your Late Fall meeting with LD Supervisor. You need 

to bring a draft of your Language Development Portfolio to this 

meeting. 

 RP Mandatory meeting with RP supervisor to get feedback on the 

second draft. 

 CSL Individual conferences regarding CSL hours and portfolios. 

 

Continued on next page 
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 RP Final Paper RP is due 

 Hard copy must be turned in to Senior advisor during 

advisement. 

 If the project is electronic, a functional link must be 

emailed by this date to Senior advisor. 

 CSL Hard copy of CSL Portfolio is due to Jamilya Mayo, IBCP 

Coordinator. Bring it to Ms. Mayo’ office. (This copy will be 

kept by the school. You will need to make a copy for yourself.) 

 LD Hard copy of LD Portfolio is due to Jamilya Mayo, IBCP 

Coordinator. Bring it to Ms. Mayo’ office. (This copy will be 

kept by the school. You will need to make a copy for yourself.) 
 

Teacher Advisors for Reflective Project: 

Robin Moon 

Gail Bankhead 

Camelia Calvert  

Leila Thomas 

Ashley Rogers 

Chiquithia Fells 

 

Teacher Advisor for Language Development: 

Heather Kirchenbaum 

Kirsten Nelson 

Adi Brkic 

Claudia Bowman 

Sarah Richards 

 

Teacher Advisors for Community and Service Learning: 

Sharon Rogers 

Michelle Venable-Foster 

Jamilya McRae-Mayo, Community and Service Learning Coordinator 
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Project 
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Learning 
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Development 

Approaches 
to Learning 

International Baccalaureate Career-Related Programme: Approaches to Learning 
Guidelines 
 

What is Approaches to Learning?  
Please note that you should refer to the teacher’s syllabus for complete information about this course. The 
Approaches to Learning course emphasizes the development of transferable skills needed to operate 
successfully in society. The four skills emphasized in Approaches to Learning are 

 Thinking 
 Intercultural understanding 
 Communication 
 Personal development  

The skills that students acquire will be applied in various contexts. The four contexts that will be 
analyzed are Technologies, Communities, Environments, and Workplaces. 
 

The Approaches to Learning course will not only develop skills, but also personal qualities and values 
as exemplified in the IB Learner Profile. Other attributes encouraged by the course include 
responsibility, perseverance, resilience, self-esteem, and honesty. The course will also utilize current 
events and issues to provide relevance and context. Finally, an additional purpose of the course is to 
support students as they develop their Reflective Project. 
 

How do the “skills” relate to the “contexts”? 
In the chart below, each of the four “skills” is cross-referenced with the four “contexts.” Where the two 
intersect, a question is posed that incorporates both.  
 

 Thinking Intercultural Understanding Communication Personal Development 

Technologies How do you know what to 
believe on the internet? 

How does the cultural context 
affect the way in which 
technology is used? 

What has been the impact of 
different communication media on 
language, dialogue, and interaction? 

Electronic communication lacks an 
emotional context. What problems, if 
any, does this raise? 

Communities Are so-called multicultural 
communities in fact fertile 
ground for stereotyping, racist 
behavior, and terrorist acts? 

How does our cultural setting 
influence the way we perceive 
those outside the dominant 
culture? 

Have modern information systems 
homogenized and pluralized cultural 
identities? 

To what extent do individuals have a 
say in the decision-making 
processes within a nation? 

Environments Sustainable development 
involves protection of non-
renewable resources. Is 
nuclear energy a viable 
alternative to the use of fossil 
fuels? 

In what way is maintaining 
cultural identity a prerequisite for 
environmentally sustainable 
development? 

What are some of the national and 
international agreements on 
biodiversity, recycling, renewable 
energy, global warming and 
deforestation, and have they been 
successfully implemented? 

More and more people are 
committed to helping environments. 
What duty do individuals have to 
reduce their “carbon footprint”? 

Workplaces “Group think” can occur in 
very task-oriented and goal-
driven organizations. How can 
it be avoided in the 
workplace? 

Why is cultural change in the 
workplace so difficult to 
achieve? 

Every organization has its own 
distinct culture, which is reflected in 
its organizational structure. How 
does the nature of the organizational 
structure of a business affect 
communication within that business? 

It is now acknowledged that a 
person’s values and character traits 
are good indicators of success in a 
working environment. How can a 
business promote emotional 
intelligence in the workplace? 



Structure of the Course 
 

Because the purpose of Approaches to Learning is to help students improve in the four 
skill areas, one of the key activities at the beginning of the course is assessing each 
student’s current levels. As the course continues, students will be exposed to projects 
and activities to enhance their skills. Below are several topics that will be explored and 
possible projects/ activities to complete with each of them. 
 

 

 

Assessment 
 

Approaches to Learning is internally assessed (which means it is graded at Shiloh and 
not by IB).  The teacher will develop a grading systems based on the student’s mastery 
of the Aims of the Approaches to Learning course shown below:  

 

Aims of the Approaches to Learning Course 

1 Good intellectual habits 

2 Practical problem-solving skills 

3 Self-awareness and an appreciation of identity, individual strengths and individual limitations 

4 Appreciation of ethical issues relating to his or her personal, social and work experience 

5 Awareness of his or her own perspective as one of many perspectives, and one that has been 
shaped by contingent cultural factors 

6 Intercultural awareness 

7 The skill of communicating clearly and coherently 

8 Personal and interpersonal skills for the workplace and beyond 

9 The skills of reflection and critical thinking in personal, social and professional situations 

10 An understanding that many questions, issues or problems do not always have simple right or 
wrong answers. 

Thinking 

Topics to explore: 

•Ethical thinking 

•Critical thinking 

•Creative thinking 

•Problem solving 

•Lateral thinking 

Possible 
projects/activities: 

•Research and 
debate an ethical 
issue 

•Problem-based 
learning scenarios 

•Creating mind maps 

Intercultural 
Understanding 

Topics to explore: 

•Your culture 

•Other cultures 

•Language and 
culture 

•Intercultural 
engagement 

Possible 
projects/activities: 

•Read transcripts of 
political manifestos 

•View foreign films 

•Guest speakers 
from different 
countries 

Communication 

Topics to explore: 

•Interpersonal 
communication 
skills 

•Formal writing skills 

•Presentation skills 

•Numeracy skills 

•IT skills 

Possible 
projects/activities: 

•Role-playing 
communication 
scenarios 

•Using Excel to 
present statistical 
data 
 

Personal 
Development 

Topics to explore: 

•Emotional 
intelligence 

•Domains of 
emotional 
intelligence 

•Process skills 

Possible 
projects/activites
: 

•Create a poster 
about emotional 
intelligence 

•Take an emotional 
intelligence test 



   
Community & Service 
Learning Guidelines 
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International Baccalaureate Career-Related Programme: 
Community & Service Learning Guidelines 

 

What is Community and Service Learning?  
Community and Service Learning provides you with opportunities to use your existing skills and 
knowledge in real-life situations, while helping to develop new skills and knowledge. Your 
Community and Service Learning activities should be linked to your career/vocational 
studies. For example, if you are in the Health Care Pathway, the American Red Cross would 
be an excellent organization with which to perform your Community and Service Learning 
activities.  
 
The concept the IBCP is trying to emphasize is the principle of service learning. Service 
learning is not volunteer work and it is not collecting money for charities, although 
these are considered worthwhile activities. Service learning is authentic service in that it has 
the potential to transform your behavior and the community for the better. A priority of 
service learning is that it uses community service as a vehicle for new learning that has 
academic value. 
 
In undertaking the Community and Service Learning component of the IBCP core, the school and you have the following 
responsibilities: 
 
School’s responsibilities: 

 to work with the community to develop a network of service learning contacts and partnerships 
 to establish a core group of service learning teacher-mentors 
 to make presentations and provide information to students about service learning 
 to monitor the progress of students 
 to provide feedback to students 
 to help the students achieve their desired goals 
 to assess the Community and Service Learning component of the IBCP core 

 
Your responsibilities: 

 to determine the nature of your own Community and Service Learning activities 
 to set up an initial meeting with community contacts, after consultation with the school’s service learning teacher-mentor 
 to plan and manage your own service learning program 
 to work with the community to achieve predetermined goals 
 to reflect on the experience 

  
  



How should you go about completing your Community and Service Learning requirement? 
In order to complete this part of the IBCP core, you complete 100 hours total during the junior and senior years, and you must pick one agency or community service 
organization that is related to your Career Pathway with which to work, where you will devote a significant amount of time. Here is a breakdown of the hours: 
 Junior Year: 75 hours (estimated) 
 Senior Year: 25 hours (estimated) 
 Total: 100 hours (40 hours must be related to the agency or community service organization) 
By spending 40 or more hours of your required 100 hours with one community organization, you will develop a meaningful relationship with the people there, which 
will enhance your learning experience and allow you to make a significant impact. Additionally, it is strongly recommended that your Reflective Project be related to 
the work you are performing through this community organization. In performing at least 40 hours, you will have ample time to gather input for the Reflective Project. 
 
Below is the process you should undertake when determining the nature of your Community and Service Learning activities (your first responsibility on the previous 
page):  

 
 
 
 
 
 
 
 
 

What are some examples of Community and Service Learning activities for your specific Career Pathway? 

PLAN 

• Identify a community need 
that can be realistically 
achieved, interests you, and 
has academic value. 

• Find a community 
organization and work with 
them and your teacher 
mentor to formulate a 
workable plan. 

• Draw up a detailed CSL Plan 
that includes a schedule and 
specific duties to perform. 

DO 

• Work with the community 
organization as stated in 
your plan.  

• Be flexible as you manage 
unanticipated events and 
practice problem-solving.  

• Document and reflect on 
your experience monthly 
using "Community 
Organization Activity Log" 
and  the "CSL Activity Form." 

• Check in with your teacher-
mentor at periodic times 
and bring documentation. 

REFLECT 

• For true learning to take 
place, some form of 
reflection must take place. 

• Think about the experience 
and produce a CSL Portfolio 
that expresses the 
experience.  

The final stage is documenting your Community and Service Learning with a CSL Portfolio: 

 

The following elements must be included in your CSL Portfolio: (See the Appendix for #3-6 below.) 
1. Community Organization Report with reflections 
2. Supplementary CSL Activities Report with reflections 
3. CSL Plan (created during the “PLAN” stage of the process shown above)  
4. Community Organization Activity Log (signed by a representative at the community organization whenever service hours are performed) 
5. Community & Service Learning Activity Form (used for activities not related to a community organization) 
6. Reflection Journal (comprised of the periodic CSL Reflection Sheets) 



 
Healthcare/Nursing 
A student finds, in consultation with Columbus Pubic Health, that there is a need to raise awareness around important health issues. The students could then study 
the background to specific health problems, for example, diabetes types 1 and 2, and then devise a public awareness campaign around different sectors of the 
community. In doing so, the student will learn more about important health issues and the process that is necessary to launch public awareness campaigns, such 
as designing media messages. (See http://dph.georgia.gov/for more information about this organization.) 
 
A student works with the American Cancer Society to raise awareness of cancer risks. In doing so, the student researches and learns about habits of teenagers 
that could lead to cancer. Later, the student produces a media campaign during Breast Cancer Awareness Month targeted at teenagers. (See 
http://www.cancer.org/ or search for the Snellville, Georgia location on Facebook for more information about this organization.) 
 
A student works with the March of Dimes to promote the local Walk for Babies event.  While working with the March of Dimes, the student learns about specific risk 
factors for teen girls who become pregnant and their chances of pre-term delivery. The student then forms a team to participate in the Walk for Babies event. (See 
http://www.marchofdimes.com/ for more information about this organization.) 
 

 
Small Business Administration / Financial Accounting / Marketing 
A student works with the Gwinnett Chamber of Commerce to specifically provide business or administrative help, such as bookkeeping, marketing, website design, 

or desktop publishing. (See http://www.gwinnettchamber.org/ for more information about this organization.) 

 

 
Construction Technology 
A student works with Habitat for Humanity to spread awareness, attract volunteers, and help re-build homes ravaged by the tornadoes in April 2011. (See 
http://www.habitatgwinnett.org/ for more information about this organization.) 
 

 
Culinary Arts 
A student works with Meals on Wheels to provide groceries for low-income elderly people. As part of the service, the student researches and develops nutritional 
guidelines and recipes specific to the needs of the elderly and provides this information so that the people served can live healthier lives. (See  
http://www.scsatl.org/  for more information about this organization.) 
 
A student works with Lilburn Co-op Ministry to provide food to needy families in the area. As part of the service, the student researches and develops nutritional 
guidelines and recipes. The student provides recipe cards and brochures to families served so they can cook healthier meals for their children. (See 
http://lilburncoop.org/ for more information about this organization.) 
 
 
 
 
 
 
 
 
 
 

 

http://www.cancer.org/
http://www.marchofdimes.com/
http://www.gwinnettchamber.org/


Assessment of Learning Outcomes 

Learning Outcomes Does Not Meet (0) Meets (1) Exceeds (2) 

1 Knowledge Development: refers to 
a deeper understanding of the 
nature, purpose and validity of 
knowledge. It should lead to 
improved cognitive and intellectual 
skills, while providing a richer 
context for student learning. An 
effective service learning program 
will enhance academic engagement 
and achievement. 

Neither the student’s Community 
Organization Report or CSL 
Supplementary Activities Report 
provides any evidence of knowledge 
development. Additionally, there is no 
evidence or limited evidence provided 
through logs, forms, or the reflection 
journal. 

The student documents at least 100 hours of 
Community & Service Learning. Knowledge 
Development is demonstrated through the Community 
Organization Report or CSL Supplementary Activities 
Report by specifically listing areas where new 
intellectual skills were acquired and referencing the 
specific contexts in the Community Organization 
Activity Log, Community & Service Learning Activity 
Forms, and Reflection Journal. 

The student “meets” the requirement and produces 
exemplary Community Organization and Supplementary 
CSL Activities Reports. Reports would be exemplary for 
Knowledge Development in one of the following ways: 

 Providing proof of the development of intellectual skills, 
such as showing improvement in grades 

 Other suitable documentable proof (test results, reports 
cards, etc.) 

2 Personal Development: refers to 
the ability to tap into one’s abilities 
and potential. It is likely to bring out 
an awareness of one’s weaknesses, 
strengths, inner feelings and 
thoughts. The aim is to make 
students more self-aware, self-
confident, self-directed and resilient. 

Neither the student’s Community 
Organization Report or CSL 
Supplementary Activities Report 
provides any evidence of personal 
development. Additionally, there is no 
evidence or limited evidence provided 
through logs, forms, or the reflection 
journal. 

The student documents at least 100 hours of 
Community & Service Learning. Personal 
Development is demonstrated through the Community 
Organization Report or CSL Supplementary Activities 
Report by specifically listing personal strengths and 
weaknesses that were identified through your 
experience and referencing the specific contexts in 
the Community Organization Activity Log, Community & 
Service Learning Activity Forms, and Reflection Journal. 

The student “meets” the requirement and produces 
exemplary Community Organization and Supplementary 
CSL Activities Reports. Reports would be deemed 
exemplary for Personal Development in one of the following 
ways: 

 Including a letter from the Community Organization 
contact person commending you for the strengths you 
demonstrated 

 Including a letter from any other adult (such as a 
teacher, club/organization advisor, etc.) stating areas of 
strength that were demonstrated 

3 Social Development: refers to the 
ability to interact and work with other 
individuals, and within groups. 
Issues of responsibility, 
commitment, independence, 
diversity of opinion, leadership, 
managing emotions and 
interpersonal relationships should 
be explored. 

Neither the student’s Community 
Organization Report or CSL 
Supplementary Activities Report 
provides any evidence of social 
development. Additionally, there is no 
evidence or limited evidence provided 
through logs, forms, or the reflection 
journal. 

The student documents at least 100 hours of 
Community & Service Learning. Social Development is 
demonstrated through the Community Organization 
Report or CSL Supplementary Activities Report by 
specifically listing interactions where issues of 
responsibility, leadership, and interpersonal 
relationships were developed and referencing the 
specific contexts in the Community Organization 
Activity Log, Community & Service Learning Activity 
Forms, and Reflection Journal. 

The student “meets” the requirement and produces 
exemplary Community Organization and Supplementary 
CSL Activities Reports. Reports would be exemplary for 
Social Development in one of the following ways: 

 Including a letter from the Community Organization 
contact person commending you for your leadership, 
responsibility, etc. 

 Including a letter from any other adult (such as a 
teacher, club/organization advisor, etc.) commending 
your leadership and responsibility  

4 Civic Development: refers to 
becoming involved in community 
issues. It should lead to increased 
awareness of community 
connections, community problems, 
citizenship and social responsibility. 

Neither the student’s Community 
Organization Report or CSL 
Supplementary Activities Report 
provides any evidence of civic 
development. Additionally, there is no 
evidence or limited evidence provided 
through logs, forms, or the reflection 
journal. 

The student documents at least 100 hours of 
Community & Service Learning. Civic Development is 
demonstrated through the Community Organization 
Report or CSL Supplementary Activities Report by 
specifically listing how you became more aware of 
civic and social responsibilities as they relate to the 
issues in our community and referencing the specific 
contexts in the Community Organization Activity Log, 
Community & Service Learning Activity Forms, and 
Reflection Journal. 

The student “meets” the requirement and produces 
exemplary Community Organization and Supplementary 
CSL Activities Reports. Reports would be exemplary for 
Civic Development in one of the following ways: 

 Including a letter from the Community Organization 
contact person commending you for your commitment 
to helping with a community issue 

 Including a letter from any other adult (such as a 
teacher, club/organization advisor, etc.) stating the 
same as above 

 
Community and Service Learning is internally assessed (which means it is graded at Shiloh and not by IB).  You must meet all 4 Learning Outcomes and earn at least 
a 5 in this area. In other words, you must earn 3 “Meets” and 1 “Exceeds” in order to satisfy this requirement. (The calculation is 1 + 1 + 1 + 2 = 5.)



 
  



 
  



 
This Community & Service Learning Plan has been developed so that the student named below and the assigned 
advisor are aware of the student’s intentions for fulfilling the 100 hour requirement in this area, as well as the 
achieving the four learning outcomes. Although this plan is subject to modifications, the signatures below indicate 
that the student has assumed responsibility to faithfully adhere to this plan to the best of his/her ability. 
 

Student Name:  

Date completed:  

Advisor:  

Date reviewed:  

 

Each IBCP students is required to complete at least 40 hours in service with a Community Organization of his/her 
choice. That Community Organization is listed below, along with a contact person.  
 

Community 
Organization: 

 

Organization 
Address: 

 

Organization Phone:  

Contact person:  

Contact Phone:  

Contact Email:  

Planned activity 
schedule: 

 

 

In addition to the above 40 hours (minimum) that the student will serve with the Community 
Organization, the student is also permitted to participate in Pre-Approved Supplementary CSL Activities.  
The activities that the student intends to participate in are checked off on the back of this form. 
 

 

Having reviewed this Community & Service Learning Plan, the signatures below indicate compliance with 
executing the activities as outlined. 
 

_________________________________________________________  ___________________ 
Student signature        Date 
 

_________________________________________________________  ___________________ 
Parent signature         Date 
 

_________________________________________________________  ___________________ 
Teacher-mentor signature        Date 
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Name of Activity 
Check this box to indicate your 
commitment to participate: 

Career and Technical Student Organizations (CTSOs)  

DECA  
Technology Student Association (TSA)  
Future Business Leaders of America (FBLA)  
Health Occupations Student Organization (HOSA)  
JROTC  
Other clubs/organizations  

BETA Club  
Student Government  
Activities outside of school  

Relay for Life (American Cancer Society)  
Walk for Babies (March of Dimes)  
 

Any activity that a student wishes to count toward CSL hours that is not listed here must be pre-
approved. If you wish to submit activities for approval, please list them below: 
 

Activity 
Approval indicated by 

teacher-mentor’s initials 

_________________________________________________________________________________________ ________________ 

_________________________________________________________________________________________ ________________ 

_________________________________________________________________________________________ ________________ 

_________________________________________________________________________________________ ________________ 

_________________________________________________________________________________________ ________________ 

_________________________________________________________________________________________ ________________ 

_________________________________________________________________________________________ ________________ 

_________________________________________________________________________________________ ________________ 

_________________________________________________________________________________________ ________________ 

_________________________________________________________________________________________ ________________ 
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(Use this form to track the 40-hour requirement at the chosen agency/community organization. This form should be completed and submitted monthly.) 

 

Student Name: _______________________________________                 Month: ____________________________________ 
 

Day Date Time In Time Out Hours/Minutes Description of activity 
      

      

      

      

      

      

      

Total Hours/Minutes 
  

 

 

To be completed by a member of the Agency / Community Organization where the student is serving: 
 

Please sign below to verify that the student named above performed the activities as indicated above. 
 
Signature: ___________________________________________________________________  Date: _________________________ 
 
Printed name: ________________________________________________________________ 

 



 

Please fill out this form to track your hours for on-going CSL activities that are completed with the same 
club or organization (that is not your assigned Community Organization/Agency). This form is 

recommended to be completed on a monthly basis. 
 

Student Name:  

Name of club/organization:  

 
Signature of advisor or adult supervisor: ________________________________________________ 
 

 

Day Date Time 
In 

Time 
Out 

Hours/Minutes Description of activity 

      

      

      

      

      

      

Total Hours/Minutes 
  

 
 

Comment on 
any of the 4 
CSL Learning 
Outcomes 
that you 
believe were 
met through 
this activity. 

Knowledge Development: 

Personal Development: 

Social Development: 

Civic Development: 

 

 



 
Please fill out this form for any “one-time” CSL activities that are not related to your assigned 
Community Organization. (Examples are annual events, such as Help the Hooch or Zombie Walk.) 
 

Student Name:  

Name of activity:  

Date of activity:  Hours spent:  

Location of activity:  

Organization(s) 
involved: 

 

 
Signature of advisor or adult supervisor: ________________________________________________ 
 
 

 

Purpose of the 
activity: 

 
 

Describe your role 
at this activity: 

 

 

Comment on 
any of the 4 
CSL Learning 
Outcomes 
that you 
believe were 
met through 
this activity. 

Knowledge Development: 

Personal Development: 

Social Development: 

Civic Development: 



 
Date: ___________________________________ 
 
The purpose of Community & Service Learning is to achieve the four Learning Outcomes (shown in the 
table). Use the space below to reflect on how your CSL activities are related to the Learning Outcomes. 
You may choose to write a journal entry after each CSL activity, write a weekly entry, or write a monthly 
entry. However, you are not to go longer than one month without writing journal entries. 
 

Learning Outcomes 

1 Knowledge Development 
Knowledge development 
refers to a deeper 
understanding of the 
nature, purpose and 
validity of knowledge. It 
should lead to improved 
cognitive and intellectual 
skills, while providing a 
richer context for student 
learning. An effective 
service learning program 
will enhance academic 
engagement and 
achievement. 

2 Personal Development 
Personal development 
refers to the ability to tap 
into one’s abilities and 
potential. It is likely to bring 
out an awareness of one’s 
weaknesses, strengths, 
inner feelings and 
thoughts. The aim is to 
make students more self-
aware, self-confident, self-
directed and resilient. 

3 Social Development 
Social development refers 
to the ability to interact and 
work with other individuals, 
and within groups. Issues 
of responsibility, 
commitment, 
independence, diversity of 
opinion, leadership, 
managing emotions and 
interpersonal relationships 
should be explored. 

4 Civic Development 
Civic development refers to 
becoming involved in 
community issues. It 
should lead to increased 
awareness of community 
connections, community 
problems, citizenship and 
social responsibility. 

 
 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 
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What is the Reflective Project?  
 
The Reflective Project is 1/4 of the IBCP core. The Reflective Project is an in-depth body of work (essay, 
play, short film, website, etc.) produced over an extended period.  It is designed to draw together key 
elements of the IBCP program, specifically the Career Pathway courses you take, Community and 
Service Learning, and Approaches to Learning. You need to identify an ethical issue of interest that 
you would like to explore in greater depth that arises from your career studies.  
 
It is also strongly recommended that your Reflective Project be related to your Community 
and Service Learning because one of the assessment criteria is “Community Awareness.” It will 
save you time and effort to pick a topic that you can discuss with community members with which 
you are already volunteering.    
 
The Reflective Project is intended to promote high-level research and writing skills, intellectual discovery, 
and creativity. It provides you with an opportunity to engage in personal research under the guidance of a 
teacher-mentor. 

 
Once the ethical issue has been identified, you need to explore all ethical 
dimension associated with the issue. The ethical dimensions of the issue, 
and not the issue itself, are the focus of the reflective project. 
 
The Reflective Project is graded internally and externally moderated by IB. The 
grade will be based on the mark earned as follows: 
A 26-30 
B 21-25 
C 16-20 
D 10-15 
E 0-9 
 
 
 
 
 

  

Format Requirements 
(Choose one of the formats) 

 

Format Maximum Length 

Essay/dialogue/short 
play 

3,000 words 

Short film 10 minutes in length 
accompanied by a 750-word 
written report 

Radio play/interview 10 minutes in length 
accompanied by a 1,500-word 
written report 

Website 5 single images accompanied by 
2,500 words of written material 

MS PowerPoint® 
presentation 

10 single slides accompanied by 
a 1,500-word written report 

Storyboard/photo-
graphic presentation 

15 single images accompanied 
by a 1,500-word written report 

 

Students must receive at least 10 marks 
(D) to pass the Reflective Project. 



How should you go about creating your Reflective Project? 
There are 4 main stages in the research process before you should begin writing or creating the final version of your Reflective Project: 
 

 
 
 
 
 
 
 
 
 
 
 
  

Determination 
of a topic 

•Determine an issue 
you want to 
research that has 
ethical dimensions 
related to your 
Career Pathway. 

•Review the 
assessment criteria 
to ensure your idea 
is feasible. 

Secondary 
research 

•Secondary research 
is information that 
is already published 
that relates to your 
topic. 

• Secondary 
research helps 
develop primary 
research criteria. 

•Use Galileo and 
other research tools 
to find articles and 
other published 
works related to 
your topic. 

•Ensure that you 
research all points 
of view. 

Primary 
research 

•Primary research is 
data collection and 
research that you 
do yourself, such as 
interviews, surveys, 
observations, etc. 

•Determine what 
type of data 
collection you will 
conduct. 

•Be sure to include 
community 
resources in your 
data collection 
because it is an 
assessment 
criterion. 

Analysis 

•Pull together all 
secondary and 
primary research. 

•Use statistical, 
comparative, or 
descriptive analysis 
to come to 
conclusions. 

•Determine the best 
methods to present 
your analysis 
(tables, graphs, 
diagrams, etc.). 

The final stage is crafting the final version of your Reflective Project (in whatever format you choose) 

There is no specific structure for the project, but the following elements must be included:  
1. The issue: Explain the issue and place it in context. It is important to realize that the issue itself is not the primary focus of the reflective project. 
2. The ethical dimension: Examine the ethical dimension associated with the issue. Consider more than one view or one side of the ethical issue. 
3. The research: Provide evidence of research that supports the differing viewpoints on the ethical dimension. The research itself should be critically 

examined. The four research stages are (1) defining the purpose of the research, the objectives of the research and the research questions, (2) conducting 
a literature review, (3) designing appropriate data collection methods and analyzing the data, and (4) presenting the research findings. 

4. An evaluation: Evaluate the viewpoints on the ethical dimension and then be able to articulate your own point of view based on a reasoned argument. 
5. References, citations and a bibliography: The project is an academic piece of work and should be presented as such. This ensures intellectual honesty 

and allows the readers to source the evidence themselves. A reference acknowledges where information that has been used in the project has been 
obtained. A citation is a shorthand method of referencing, which is then linked to the bibliography. A bibliography is an alphabetical list of every source cited 
in the project. Students should use a consistent style of referencing throughout the project. American Psychological Association (APA) Style is 
recommended. 

6. Reflections: Some sort of “reflection space” should be included where you record your thoughts on the project. The reflection space could be in the form of 
a journal or a blog. The purpose of the reflection space would be to support your learning, thinking, and critical analysis as well as providing your teacher-
mentor with a snapshot of your thought processes on the nature of reflection in the reflective project. 



 
Frequently Asked Questions 

(Taken from the Reflective Project Student Guide, June 2013; pp 3-7) 

 



 

 



 

 



 

 
 



 

 



 

Descriptions of Reflective Project Format Options 
 

Essay 

An essay is a piece of formal writing organized in a number of sections or as a number of paragraphs linked 
together. Although you can choose the style of essay you wish to use, the expository essay may prove to be the 
most suitable for some reflective projects. Make sure the essay is no more than 3,000 words. If you choose an 
alternative format, an accompanying essay is between 750 words and 1,500 words depending on the format 
chosen. 

 
Report 

A written report is an extended piece of writing describing and analyzing your research and findings. It is usually 
structured with a number of subheadings and can include graphs, tables, illustrations, diagrams, bullet points 
and so on. Depending on the format you choose for your reflective project, the written report is between 750 
words and 1,500 words. 

 
Dialogue 

A dialogue is a written conversation between two or more people, or characters in a play/novel/film and so on. 
For example, you could create a dialogue where two characters discuss an issue, an ethical dilemma and through 
their dialogue, address all the assessment criteria. You would need to make sure that you do not go over 3,000 
words. You may also write a shorter dialogue and then explore the ideas raised within the dialogue in an 
accompanying report/essay. 

 
Play 

The play should have a narrative, two or more characters and written in a manner that clearly identifies it as a 
play. You do not need to perform your play. The play could form part of, or the entire, 3,000 word limit. If the 
play is 3,000 words long, in it you should seek to encapsulate the intention and focus of the reflective project, 
which clearly outlines an issue, an ethical dilemma, and the discussion of all its relevant parts. You could also 
write a shorter play and then explore ideas raised within the play in an accompanying report/ essay. 

 
Short film 

A film of no more than 10 minutes in length can be presented in any number of ways. It could be a 
documentary, a drama, a news report and so on. There are few, if any, restrictions on what constitutes a short 
film; you are free to create what you believe will be a valuable component of your reflective project. Remember 
that the film and the written report/essay are marked together. 

 
Radio play 

A radio play is a drama that is based on audio only. It is usually made up of three elements: dialogue, music and 
sound effects. It would have one or more characters performing a spoken drama exploring your issue, an ethical 
dilemma and related criteria. It may only be up to 10 minutes in length and must be recorded as an audio 
presentation. A 1,500-word report or essay must accompany it. This approach provides you with the opportunity 
to address or emphasize in the report/essay any criteria that may not have been covered in the radio play. 



 
Interview 

An interview allows you to be creative by imagining and developing a discussion between two or more people. 
As with the radio play, you are required to make an audio recording of up to 10 minutes in length. However, you 
may also create a video of the interview. You should address the criteria of the reflective project through the 
interview. The interview is then supplemented by a report/essay of 1,500 words. 

 
Web page 

The creation of a web page allows those who enjoy information technology (IT) to create a platform on which to 
address the reflective project and its criteria. This format requires a minimum of five images and 2,500 words. 
There are two options: 
• Creating a web page that covers the reflective project in its entirety. The web page could be structured as a 

series of images and written sections. 
• Creating a web page and a report/essay to go with it. The web page could be a number of images and 

descriptive text with an accompanying report/essay. 

 
PowerPoint presentation 

You are not restricted to PowerPoint and may use other types of presentation software. When creating up to 10 
slides, try to follow some simple guidelines (for example, use images to convey information, only use three 
bullet points per slide, and avoid placing paragraphs of text on a slide). Make sure that the presentation adds to 
your reflective project and addresses some of the criteria of the reflective project. Criteria not addressed in the 
presentation must be addressed in the accompanying written report/essay. 

 
Storyboard 

This is particularly suited to artistic students who enjoy drawing and telling stories through their art. A 
storyboard usually is a linear structure of narrative told through imagery. It provides the reader with an 
overview of your reflective project and should create points of discussion or ideas using up to 15 images, which 
are then addressed in the accompanying 1,500-word written report/essay. 

 
Photo essay 

The photo essay is like a storyboard except that instead of drawing the pictures, you take up to 15 photographs. 
It could tell a story and/or provide points of discussion and/or give further emphasis to your written 
report/essay of 1,500 words. You should decide just what it is that your photographs will accomplish and how 
they will contribute to the reflective project overall. 
  



Examples of Past Reflective Projects 
 

Career Pathway Reflective Project Title Reflective Project Format 
Culinary Arts Does the Georgia health inspection 

form for restaurants need to be 
revised to make it more 
understandable to consumers? 

Film 

Healthcare/Nursing Should assisted suicide be 
permitted to those who are 
terminally ill? 

Essay 

Should the government honor 
patients’ rights by legalizing 
euthansia? 

Website 

Should the sale of organs be 
legalized in the United States? 

Essay 

Financial Accounting When managing money for athletes 
from low socioeconmic 
backgrounds, should CPAs be 
required to educate them about 
money management? 

Film 

Small Business Should Wal-Mart stop outsourcing 
to third-world counties because of 
the conditions that workers are 
subjected to? 

PowerPoint 

Should the FCC regulations be 
loosened in rdegards to radio 
broadcasting? 

PowerPoint 

Is affirmative action still necessary 
for government hiring in the United 
States? 

Film 

Because there is a law stating that 
males and females have equal 
rights in sports, should all sports be 
marketed to both genders? 

Film 

Sports & 
Entertainment 
Marketing 

Should college athletes be 
financially compensated? 

Film 

 
  



Assessment Criteria 
 
Criterion A: The issue in context 
This criterion assesses the student’s knowledge and understanding of the issue as well as the ability to 
analyze diverse perspectives on the issue. Also, this criterion assesses the student’s ability to 
contextualize the issue, which could be in terms of, for example, education, technology, politics, 
economics, the environment or the workplace. 

 

Achievement 
level 

Descriptor 

0 The student has not met the requirements of the level 1 markband. 

1 The central issue is identified and the student shows an awareness of the context(s) of 
the issue, though this may be largely implicit. Overall, the project demonstrates basic 
knowledge and understanding of the issue, but may be dominated by one view.  

2 The central issue is analyzed from more than one perspective, though coverage may 
be uneven. Overall, the work demonstrates sound knowledge and understanding of the 
issue and its context(s). 

3 The central issue is analyzed from different perspectives and evaluated in a balanced 
way. Overall, the work demonstrates good knowledge and understanding of the issue 
with a clear sense of scope and context(s).  

 
 

Criterion B: Community Awareness 
This criterion assesses the student’s awareness and understanding of the impact of the issue on the 
community. The community could be local or global. 
 

Achievement 
level 

Descriptor 

0 The student has not met the requirements of the level 1 mark-band.  

1 There is evidence of engagement with the community that shows an awareness of the 
relevance of the issue chosen to community members, though this may not always be 
well integrated into the overall inquiry.  

2 The engagement with the community is relevant and sustained, showing an 
understanding of the impact of the issue on community members and supporting points 
made in the inquiry.  

3 The engagement with the community supports an analysis of the impact of the issue on 
community members and forms an integral part of the inquiry.  

 
 

Criterion C: The ethical dimension of the issue 
This criterion assesses the student’s ability to explore the ethical dimension of the issue using a balanced 
approach. 

 

Achievement 
level 

Descriptor 

0 The student has not met the requirements of the level 1 markband.  

1 The ethical dimension of the issue is identified and some of the implications 
explored, though this may be largely implicit. Different viewpoints are included 
though the presentation may be unbalanced.  

2 The ethical dimension is explored explicitly, showing an understanding of the pros 
and cons of different viewpoints.  

3 The ethical dimension of the issue is evaluated, showing an ability to justify the 
validity of both sides of the dilemma and balance them when drawing conclusions. 

 
 



Criterion D: Cultural Awareness 
This criterion assesses the student’s awareness of cultural influences on the ethical dimension of the 
issue. 
 

Achievement 
level 

Descriptor 

0 The student has not met the requirements of the level 1 mark-band. 

1 Some awareness of how cultural perspectives can influence the ethical dimension of 
the issue is demonstrated, though this may be largely implicit. 

2 Understanding of how cultural perspectives can influence the ethical dimension of 
the issue is demonstrated and supported, where appropriate, with relevant 
examples. 

3 Analysis of how cultural perspectives can influence the ethical dimension of the issue 
is developed and integrated into the ideas presented.  

 
 

Criterion E: Reasoning 
This criterion assesses the student’s reasoning processes, ability to evaluate material and ability to think 
logically. 
 

Achievement 
level 

Descriptor 

0 The student has not met the requirements of the level 1 markband.  

1 A basic argument is presented, but may not always be sustained, providing 
straightforward conclusions.  

2 The argument is clear and reasoned with a consistent viewpoint maintained 
throughout. Where appropriate, the student is beginning to use deductive and 
inductive reasoning and demonstrates understanding of cause and effect. 
Conclusions made are logical and draw on the arguments and evidence presented.  

3 The argument presents a clear and convincing evaluation of the issue, where 
appropriate using deductive and inductive reasoning to develop ideas and support 
conclusions. Conclusions made are logical, perceptive and concise.  

 
 

Criterion F: Supporting evidence 
This criterion assesses the student’s ability to collect and use relevant information from a variety of 
sources. 
 

Achievement 
level 

Descriptor 

0 The student has not met the requirements of the level 1 mark-band. 

1 Supporting evidence from different sources is provided, but may not always be 
relevant. The evidence is used to support arguments, though its provenance or bias 
may not always be taken into account.  

2 A range of relevant evidence presenting different viewpoints is provided to contribute 
to an analysis of the issue. The student is able to distinguish fact from opinion and 
take account of value judgments and bias when using sources. 

3 A wide range of evidence from sources providing contrasting views of the issue is 
provided and the views presented critically examined. The evidence forms an 
integral part of an in-depth analysis of the issue. 

 
 
 
 



Criterion G: Student Voice 
This criterion assesses the student’s ability to express a personal view on the issue using a range of relevant 
evidence. 
 

Achievement 
level 

Descriptor 

0 The student has not met the requirements of the level 1 mark-band. 

1 The student is able to express a personal view of the issue, but this may not be developed. 

2 The student is able to develop a personal view clearly, drawing on relevant evidence to support 
their position. 

3 The student is able to express a precise, considered and, where appropriate, persuasive point of 
view drawing on a range of evidence to justify their position. 

 

Criterion H: Reflection 
This criterion assesses the student’s ability to reflect on the insights gained through exploration of the issue. 
 

Achievement 
level 

Descriptor 

0 The student has not met the requirements of the level 1 mark-band. 

1 Reflective statements relevant to the issue are included, but may not be developed.  

2 Reflective statements begin to show the ability to recognize and explain insights gained through 
exploring the issue.  

3 Reflective statements show the ability to analyze and evaluate insights gained through exploring 
the issue.  

 

Criterion I: Communication 
This criterion assesses the effectiveness of the language used in the project and the ability to communicate 
important terms, concepts, ideas and their application. 
 

Achievement 
level 

Descriptor 

0 The student has not met the requirements of the level 1 markband. 

1 Language chosen is generally clear and rarely interferes with meaning. The student is able to use 
key terms, concepts and ideas, but these may not always be fully explained and there may be 
some evidence of misunderstanding. 

2 Language chosen is appropriate and conveys meaning clearly. The student is able to explain key 
terms, concepts and ideas adequately. 

3 Language chosen is clear and concise, supporting and developing meaning. The student explains 
key terms, concepts and ideas clearly and precisely and shows understanding through their 
application. 

 

Criterion J: Presentation 
This criterion assesses the ability to organize the project in terms of coherence and structure. Documentation style 
is also assessed. 
 

Achievement 
level 

Descriptor 

0 The student has not met the requirements of the level 1 mark-band. 

1 The project has a straightforward structure with sections organized by grouping together similar 
material, though the transitions between them may be awkward. References, citations and a 
bibliography are included, though these may be inconsistent and partially incomplete. 

2 The project has a clear structure with sections connected to and leading on from each other. 
References, citations and a bibliography are included, though there may be occasional 
inconsistencies and omissions. 

3 The project is organized to give clarity and cohesion to the ideas presented, with sections linking to 
present a coherent and convincing whole. References, citations and a bibliography are included, 
with errors or omissions occurring only rarely.  
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Language Development 
 
Language Development is 1/4 of the IBCP core. It requires all 
IBCP students, regardless of their choice of Diploma Program 
courses, to improve their language proficiency in a target 
language other than their best/mother tongue language.  
 
IBCP language development aims to provide students with the 
necessary skills and intercultural understanding to enable them 
to communicate in an environment where the language studied is 
spoken. This process encourages learners to go beyond the 
confines of the classroom, expanding their awareness of the world 
and fostering respect for cultural diversity.  

The aims of language development are to:  

• enable students to understand and use the language they have studied in context  

• encourage an awareness and appreciation of the different perspectives of people from other 
cultures  

• provide students with a basis for further study, work and leisure through the use of an additional 
language  

• provide the opportunity for enjoyment, creativity and intellectual stimulation through knowledge 
of an additional language.  

 
Language development should, where possible, be appropriate for the context of the students’ career-
related studies. It should be challenging and enjoyable as well as relevant to a student’s needs and 
aspirations. Language development should be designed to develop students’ linguistic abilities through 
the development of receptive, productive and interactive skills. 

• Receptive skills: the ability to comprehend straightforward written and spoken language. 
Receptive skills involve not only understanding the message but also its cultural and contextual 
connotations.  

• Productive skills: the ability to write and speak the target language effectively. Productive skills 
involve producing and delivering a message or text that is not only coherent but also appropriate 
to context and purpose.  

• Interactive skills: the ability to understand and respond effectively to written and spoken 
language. Interactive skills involve not only conveying messages and responding to written and 
spoken language, but also demonstrating an awareness of social context. 

 
Each individual student has a different starting point and different goals and needs in terms of their 
language proficiency. The IBCP uses a framework of “language phases” as a means of identifying the 
level of proficiency in the target language. The language phases utilize common reference points with 
statements of expected performance within differentiated levels. The phases of language proficiency 
range from phase 1 where the learner is an emergent communicator to phase 6, being a proficient 
communicator. 
 
Students need to document their learning activities and provide evidence of language engagement and 
development in a Language Portfolio. Language development is internally assessed, and schools will 
be required to report to the IB whether a student has satisfactorily completed the requirements for 
language development. A school’s provision for language development will be monitored by the IB. 

 



What is the Language Portfolio process? 
 
The following are the 10 steps that must be completed in the Language Development process. Please 
also see the next page for a summary: 
 

1. Choose a target language and country where it is spoken 
The target language must be one in which the student is not fluent. 
 

2. Complete the Self-Assessment of Language Proficiency  
Use the Self-Assessment Form (provided) to identify the starting phase for each communicative 
competency.  
 

3. Complete the Language & Culture Questionnaire 
Use the Language & Culture Questionnaire (provided) to identify the target language, draw 
conclusions about language and culture, and set some initial goals for language development.  
 

4. Meet with your Language Development teacher/supervisor (a foreign language teacher) 
to develop Language Development goals  
IBCP students will be assigned to a foreign language teacher to serve as their Language 
Development teacher/supervisor and work with them to develop goals for their language 
development. It is important to understand that language development is not completely 
satisfied by taking a foreign language course. At the initial meeting, language development 
goals will be set based on the Language Objectives in the four communicative processes: 
 
 Oral Communication 

This objective encompasses all aspects of listening and speaking. It refers to the student 
constructing meaning through the process of internalizing meaning and articulating thoughts using 
speech in a variety of ways in the target language. The student is expected to be able to listen and 
respond, interact socially and speak for specific purposes. 
 

 Visual Interpretation 
This objective involves the student in interpreting and constructing meaning from visual texts (such 
as posters, maps, graphics, films) to understand how images presented with oral and written text 
interact to convey ideas, values and attitudes. Engaging with visual text requires the student to 
think creatively and critically about what is viewed, and to be aware of opinions, attitudes and 
cultural references presented in the visual text. The student is expected to be able to interpret, and 
engage with, visual text that is presented with spoken and written text and to support his or her 
opinion and personal response with evidence and examples from the text. 
 

 Reading Comprehension 
This objective refers to enabling the student to construct meaning from written texts by making 
inferences and interpretations. Engaging with written text requires the student to think creatively 
and critically about what is read, and to be aware of opinions, attitudes and cultural references 
presented in the written text. The student is expected to be able to understand information, 
interpret, and engage with, written text and to support his or her opinion and personal response with 
evidence and examples from the text. 
 

 Writing 
This objective relates to the developmental process of writing. The student is expected to be able to 
organize and express thoughts, feelings, ideas, opinions and information in writing, write for specific 
purposes and develop accuracy when writing in the target language. 

 
5. Create your Language Portfolio (See details in the “What is the Language Portfolio?” 

section) 
In addition to the information provided in the “What is the Language Portfolio” section, a rubric 
will be provided to each IBCP student. 
 
 
 



6. Make regular entries in the Experiences Reflection Journal  
Each student is also expected to document “Experiences” through an Experiences Reflection 
Journal. You have freedom in the manner in which you provide your reflections. You may 
choose to create podcasts, videos, poems, letters, comic strips, collages, blogs, or other media 
that is suitable. 
 

7. Collect Evidence of language development 
 “Evidence” must be collected to document language development. Among the items that you 
could collect are photographs or other artifacts from international field trips, class assignments, 
letters, emails, Programmes from completion of foreign language activities outside of school, 
and letters of acknowledgment. 
 

8. Update the Language Development Progress Form through quarterly meetings with the 
Language Development teacher/supervisor (a foreign language teacher) 
In addition to the initial meeting with the language development teacher/supervisor, there will be 
at least 3 other scheduled meetings, during which the student will discuss his/her language 
development and receive feedback. 
 

9. Complete the Post Self-Assessment of Language Proficiency 
Use the post self-assessment to demonstrate the growth that has occurred in each 
communicative competency over the course of the Language Development process. 
 

10. Complete and submit the Language Portfolio for internal assessment 
IBCP students must submit a Language Portfolio, which will be assessed by a panel, which 
could include the IBCP Coordinator, IB Coordinator, the foreign language teacher/supervisor, as 
well as other IB/IBCP teachers. 
 

 
 

Summary of the Language Development Process 
 
 
  

Determine your target 
language and do 

independent self-studies 

Meet with your language 
development 

teacher/supervisor to 
set goals 

Go about the process of 
Language Development 

Complete a post-
assessement to 

determine whether the 
goals were met 

Finalize the Language 
Portfolio and submit it 

for grading 



What is the Language Portfolio? 
 

Every IBCP student is required to maintain and complete a Language Portfolio. The Language Portfolio 
is used to chart a student’s progress in developing language skills, intercultural experiences, and 
provides an opportunity for the student to develop reflective practice. Students are required to 
continually update their Language Portfolio during as a means of providing evidence that he or she is 
engaged in their language development. A nominated language teacher/supervisor will check the 
language portfolio regularly and discuss the student’s progress in language development. 
 
The Language Portfolio consists of three sections: “Profile”, “Experiences” and “Evidence”. Each 
component of the language portfolio has a vital role in assisting students to understand their level of 
language competency, reflect on their language learning and intercultural skills, and provide evidence 
of developing language skills. 
 
Section 1: Profile 

The “Profile” section of the Language Portfolio encourages students to identify their language learning 
through the use of language phases and language objectives. At the start of language development, 
students map their language skills against the language phases to identify their current language 
abilities. By self-assessing against the language phases, students are also assisting their 
teacher/supervisor in determining the correct entry point for language development. Through an 
understanding of the language objectives, students will be able to identify both short-term and long-
term goals in their language development. At the conclusion of their language development, students 
use the language objectives to demonstrate progress in their target language.  

The Profile section of the Language Portfolio will consist of the following: 

 Self-Assessment of Language Proficiency 

 Language & Culture Questionnaire 

 Language Development Goals 

 Post Self-Assessment of Language Proficiency 
 
Section 2: Experiences 

The “Experiences” section of the Language Portfolio allows students to document their journey in 
language development. This section should incorporate a variety of reflections on the 
activities/tasks/assessments they have engaged in, their learning experiences, their understanding of 
other cultures, and their future goals with the target language. This section of the Language Portfolio 
should demonstrate that the student has actively engaged in language development.  

The Experiences section of the Language Portfolio will consist of the following: 

 Experiences Reflection Journal (updated monthly) – Reflections can be in the form of podcasts, 
videos, poems, letters, comic strips, collages, blogs, or other media that is suitable. 

 Language Development Progress Form 

 Concluding Reflection 
 
Section 3: Evidence 
 
The “Evidence” section of the Language Portfolio requires students to document their work and 
achievements in language development. Evidence that would form a selection of developmental 
markers could include, but is not limited to, examples of tasks and assessments, letters, emails, 
Programmes and letters of acknowledgment. 
 
The Evidence section of the Language Portfolio will consist of the following: 

 Contents Page 

 Examples/samples 
 
Forms that will be used for the Language Portfolio are provided on the following pages. 



Name: ____________________________   Date completed: ________________________ 
 

Self-Assessment of Language Proficiency 
Rate yourself on each of the Communicative Competencies (Receptive, Productive, and Interactive) by selecting the Phase (1-6) that most closely 
describes your abilities at the starting point of the Language Development process.  

Communicative 
Competencies 

Emergent Communicator Capable Communicator Proficient Communicator 

Phase 1 Phase 2 Phase 3 Phase 4 Phase 5 Phase 6 

Receptive 

When I listen, 
read, or view, I 
can: 

• understand 
simple phrases, 
statements and 
questions  

• identify basic 
messages, facts, 
opinions, 
feelings and 
ideas.  

• understand simple 
spoken and written 
texts  

• identify messages, 
facts, opinions, 
feelings and ideas.  

 

• understand a limited 
variety of spoken 
and written texts  

• understand specific 
information, main 
ideas and some 
detail.  

 

• understand a variety 
of spoken and written 
texts  

• interpret specific 
information, main 
ideas and some detail  

• draw conclusions  
• recognize implied 

opinions and attitudes.  

• understand a wide 
range of spoken and 
written texts  

• analyze specific 
information, ideas, 
opinions and attitudes  

• infer information, draw 
conclusions  

• recognize implied 
opinions and 
attitudes.  

• understand a 
comprehensive range 
of spoken and written 
texts  

• evaluate important 
information, details 
and ideas  

• analyze information, 
draw conclusions  

• make inferences 
about implied ideas, 
opinions and attitudes. 

Productive 

When I speak or 
write, I can: 

• respond to simple 
phrases, 
statements and 
questions 

• show my 
comprehension 
with simple oral 
and written 
phrases 

• convey basic 
information in a 
limited range of 
everyday 
situations.  

• respond to simple 
spoken and written 
texts  

• demonstrate my 
comprehension in 
short oral and 
written form  

• share information in 
a limited range of 
familiar situations.  

 

• engage in 
conversation  

• demonstrate my 
comprehension in a 
limited range of oral 
and written forms  

• write structured text 
to express my ideas, 
opinions and 
experiences on a 
range of familiar and 
some unfamiliar 
situations.  

 

• engage in conversation  
• communicate 

substantial information 
containing relevant and 
developed ideas and 
justified opinions  

• write structured text to 
share informative and 
organized ideas on 
topics of personal 
interest and global 
significance.  

 

• engage actively in 
conversations in social 
and some academic 
situations to contribute 
substantial information  

• communicate my 
understanding and 
opinions by organizing 
information and ideas 
into a clear and 
effective structure  

• respond and react to 
questions and ideas in 
a range of spoken, 
visual and written texts.  

• engage actively in 
conversations in social 
and academic 
situations to contribute 
substantial information  

• communicate my 
understanding, 
opinions and 
perspectives by 
organizing information 
and ideas into a clear 
and effective structure  

• give detailed analysis 
and explanation in 
social and academic 
situations. 

Interactive 

When I 
communicate 
with others, I: 

• am aware that 
language use is 
connected to a 
purpose and an 
audience.  

• am aware that 
language varies 
according to 
purpose and 
audience.  

• understand that I can 
speak and write in 
different ways for 
different purposes 
and audiences.  

• can identify aspects of 
format and style, and 
speak and write with a 
clear sense of audience 
and purpose.  

• can interpret aspects of 
format and style, and 
am able to adapt 
register and style of 
language to suit the 
context.  

• can interpret format 
and style, and am 
proficient in adapting 
register and style of 
language to suit the 
context.  

Comments 

 
 
 



Name: ________________________  Date completed: ___________________ 
 
 

Language & Culture Questionnaire 
Answer the following questions to create a personal language and cultural profile. 

Question Response 

L
A

N
G

U
A

G
E

 

What language(s) do you use?  

What language(s) other than your own have 
you previously studied? 

 

What language will you study in language 
development? 

 

Why have you chosen that specific language 
for language development? 

 

What can you do and not do with your target 
language?  

 

What challenges do you feel you may 
encounter in your language studies? 

 

How will you meet these challenges?  

How do you think you will use your target 
language in the future? 

 

Why is learning another language considered 
so important? 

 

C
U

L
T

U
R

E
 

What is your cultural background?   

Do you belong to more than one culture?   

What language(s) are spoken in your 
culture(s)?  

 

What do you believe is the relationship 
between language and culture? 

 

Do you have friends from a different cultural 
background?  

 

How do you feel when you encounter different 
cultural experiences?  

 

 
 



Name: ________________________  Date completed: ___________________ 
 

Language Development Goals Form 
 

After completing the Self-Assessment of Language Proficiency and the Language & Culture 
Questionnaire, meet with your Language Development teacher/supervisor to develop your Language 
Development Goals based on Language B Objectives and are organized into four communicative 
processes -- Oral Communication, Visual Interpretation, Reading Comprehension, and Writing. 
Students may also reference the three communicative competencies – Receptive, Productive, and 
Interactive.) 
 

Communicative Process 
Goal 

(Using statements similar to and in terms of Phases 1-6 
from the Self-Assessment of Language Proficiency)  

Oral Communication 
This objective encompasses all aspects of listening and 
speaking. It refers to the student constructing meaning 
through the process of internalizing meaning and 
articulating thoughts using speech in a variety of ways in 
the target language. The student is expected to be able to 
listen and respond, interact socially and speak for specific 
purposes. 

 

Visual Interpretation 
This objective involves the student in interpreting and 
constructing meaning from visual texts (such as posters, 
maps, graphics, films) to understand how images 
presented with oral and written text interact to convey 
ideas, values and attitudes. Engaging with visual text 
requires the student to think creatively and critically about 
what is viewed, and to be aware of opinions, attitudes and 
cultural references presented in the visual text. The 
student is expected to be able to interpret, and engage 
with, visual text that is presented with spoken and written 
text and to support his or her opinion and personal 
response with evidence and examples from the text. 

 

Reading Comprehension 
This objective refers to enabling the student to construct 
meaning from written texts by making inferences and 
interpretations. Engaging with written text requires the 
student to think creatively and critically about what is read, 
and to be aware of opinions, attitudes and cultural 
references presented in the written text. The student is 
expected to be able to understand information, interpret, 
and engage with, written text and to support his or her 
opinion and personal response with evidence and 
examples from the text. 

 

Writing 
This objective relates to the developmental process of 
writing. The student is expected to be able to organize and 
express thoughts, feelings, ideas, opinions and 
information in writing, write for specific purposes and 
develop accuracy when writing in the target language. 

 

 



Name: ________________________  Date completed: ___________________ 
 
 

Experiences Reflection Journal 
Please use the space below to record your reflections on Language Development. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Name: ________________________  Date completed: ___________________ 
 

Language Development Progress Form 
Update this form at each meeting with the Language Development teacher/supervisor. 

 

Date Summary of discussion General comments Actions to be taken 
Signature of 

teacher/supervisor 

Initial 
meeting 

 
_____ 

    

Spring 
junior 
year 

_____ 

    

Fall 
senior 
year 

_____ 

    

Spring 
senior 
year 

_____ 

    

 
 

 



Name: ____________________________   Date completed: ________________________ 
Post Self-Assessment of Language Proficiency 

Rate yourself on each of the Communicative Competencies (Receptive, Productive, and Interactive) by selecting the Phase (1-6) that most closely describes your 
abilities at the end of the Language Development process.  

Communicative 
Competencies 

Emergent Communicator Capable Communicator Proficient Communicator 

Phase 1 Phase 2 Phase 3 Phase 4 Phase 5 Phase 6 

Receptive 

When I listen, 
read, or view, I 
can: 

• understand 
simple phrases, 
statements and 
questions  

• identify basic 
messages, facts, 
opinions, 
feelings and 
ideas.  

• understand simple 
spoken and written 
texts  

• identify messages, 
facts, opinions, 
feelings and ideas.  

 

• understand a limited 
variety of spoken 
and written texts  

• understand specific 
information, main 
ideas and some 
detail.  

 

• understand a variety 
of spoken and written 
texts  

• interpret specific 
information, main 
ideas and some detail  

• draw conclusions  
• recognize implied 

opinions and attitudes.  

• understand a wide 
range of spoken and 
written texts  

• analyze specific 
information, ideas, 
opinions and attitudes  

• infer information, draw 
conclusions  

• recognize implied 
opinions and 
attitudes.  

• understand a 
comprehensive range 
of spoken and written 
texts  

• evaluate important 
information, details 
and ideas  

• analyze information, 
draw conclusions  

• make inferences 
about implied ideas, 
opinions and attitudes. 

Productive 

When I speak or 
write, I can: 

• respond to simple 
phrases, 
statements and 
questions 

• show my 
comprehension 
with simple oral 
and written 
phrases 

• convey basic 
information in a 
limited range of 
everyday 
situations.  

• respond to simple 
spoken and written 
texts  

• demonstrate my 
comprehension in 
short oral and 
written form  

• share information in 
a limited range of 
familiar situations.  

 

• engage in 
conversation  

• demonstrate my 
comprehension in a 
limited range of oral 
and written forms  

• write structured text 
to express my ideas, 
opinions and 
experiences on a 
range of familiar and 
some unfamiliar 
situations.  

 

• engage in conversation  
• communicate 

substantial information 
containing relevant and 
developed ideas and 
justified opinions  

• write structured text to 
share informative and 
organized ideas on 
topics of personal 
interest and global 
significance.  

 

• engage actively in 
conversations in social 
and some academic 
situations to contribute 
substantial information  

• communicate my 
understanding and 
opinions by organizing 
information and ideas 
into a clear and 
effective structure  

• respond and react to 
questions and ideas in 
a range of spoken, 
visual and written texts.  

• engage actively in 
conversations in social 
and academic 
situations to contribute 
substantial information  

• communicate my 
understanding, 
opinions and 
perspectives by 
organizing information 
and ideas into a clear 
and effective structure  

• give detailed analysis 
and explanation in 
social and academic 
situations. 

Interactive 

When I 
communicate 
with others, I: 

• am aware that 
language use is 
connected to a 
purpose and an 
audience.  

• am aware that 
language varies 
according to 
purpose and 
audience.  

• understand that I can 
speak and write in 
different ways for 
different purposes 
and audiences.  

• can identify aspects of 
format and style, and 
speak and write with a 
clear sense of audience 
and purpose.  

• can interpret aspects of 
format and style, and 
am able to adapt 
register and style of 
language to suit the 
context.  

• can interpret format 
and style, and am 
proficient in adapting 
register and style of 
language to suit the 
context.  

Comments 
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